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CHAPTER I 
THE PROBLEM 
State:rent of the problem. It was the purpose of this study 
(1) to her or not the ability-achievement of a class 
was in any way affe ed by the philosophy of the teacher (2) to 
make various compar'sons between a teacher's philosophy and the 
average achievement r ornh of his class; and (3) to make a comparison 
between the philoso y of a group of fifth grade teachers and an 
entire elementary sc ool personnel. 
inconclusive because of the difficulty of using a scientific approach 
in arriving at the c ncept of a good teacher. Added to this problem 
lies the fact that o ce a good teacher has been identified, analyzi ng 
the components oft ·s person poses an even more difficult task . 
A controversi issue of modern education is whether or not 
a traditional or a p ogressive philosophy of a teacher produced greater 
growth in a child's evelopment . So far as is now known experimental 
studies seem to show that democratic methods in a classroom are 
superior to traditio 1 principals and methods. The latter also being 
contrary to the prin iples of our democratic philosophy of life • 
.J '::::t 011 U _i versi tY! 
School of Eduoat io 
Librart 
2 
Results of tudies indicate that teachers' behavior and 
attitudes are stro 
Briggs te " ( ••• ) everyone nust recognize that experiences 
to develop more or less lasting attitudes, each one in some degree, 
accompanied 
and learns , 
science, 
interrelated. 
ions, which directly affect how a person thinks 
behaves and eventually what he is . " 1 
as attitudes and dispositions, as disclosed by 
of philosophy, these factors are all 
The use f an instrument therefore, which could categorize a 
in a classroom. It was also assumed that the 
ability-achievemen growth of a class could serve as one criterion 
of the evaluation a teacher and that an achievement score on a 
tangible standard of measure. Because of the 
possibility that s relationship between these variables might 
exist , this study attempted . 
Philoso score . Throughout this study the term philosophy 
score as to one of five different areas under which 
personnel was clas ified as the result of a rating instrument which 
~homas riggs and others, .The Emotionalized Attitudes 
(New York: Bureau of Publications, Teachers College - Columbia 
University, 1940) P• iv . 
was administered . e classifications r1ere as follo1vs : very 
progressive, ive, transitional, traditional, and very 
traditional . itional philosophy was to be considered the 
mid-point between th extremes . 
Ability-achie ement growth . The term ability-achievement 
growth would be used to indicate the amount of pupil progress as 
measured by a standa dized achievement test in relationship to his 
mental ability. 
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CHAPTER II 
REVIEW" OF RESEARCH 
Measuremant £f. educational philosophy. From the days of 
the earliest philo ophers , the objectives of education have been 
scrutinized and ev luated. Contrary opinions as to the purposes 
of education appar nt today were as much in evidence in the days 
of Plato and Ar ist tle . 
Twenty-five hundred years ago , no less a sage than Aristotle 
wrote: 
As things a e ••• mankind are by no means agreed about 
the things to be taught, whether we looked to virtue or 
the best life Neither is it clear whether education is 
more concerne with intellectual or moral virtue . The 
existing prac ice is perplexing : no one !mowing on what 
principle we hould proceed - should the useful in life, 
or should vir e, or should the higher knowledge be the 
aim of our tr ining; all three opinions have been enter-
tained. Agai about the means there is no agreement : 
for different ersons , starting with different ideas 
about the nat e of virtue, naturally disagree about the 
practice of it . 1 
In Greek and Roman education, the idea of a healthy mind in 
a healthy body was lly recqgnized as a goal in education . In the 
Middle Ages, howeve , the body was considered as the source of sin 
intellectual andre "gious . This traditional attitude toward 
1John s . Bru acher, Modern Philosophies of Education 
(New York:: McGraw- ill Book Company, Inc ., 1955) p. 1 . 
education was carried on almost to the beginning of this century. 
One of the first educators of modern times to introduce 
a new concept of education was Pestalozzi in Switzerland. His aim 
was to develop schools where a person ' s moral, intellectual, 
and physical powers could be drawn out enabling man to lead a full 
and satisfying life . 
Froebel, in Germany, a half' century later, followed in the 
footsteps of Pestalozzi. With Froebel, self-activity and social 
cooperation on the level of the child ' s development were the key 
to education. 
One of the earliest proponents in this country of this new 
philosophy was John Dewey. While a professor of philosophy at 
Columbia University he wrote 11Demoeracy in Education. " In this 
profound book he stated more clearly what Bestalozzi, Froebel, 
and many others had been groping for . For this reason John 
Dewey' s name has been closely associated with what is now known 
as progressive education. Dewey defines education as • •• 11that 
reconstruction or reorganization of experience which adds to the 
meaning of experience, and which increases ability to direct the 
course of subsequent experience . " 2 
2John Dewey, Democracy and Education (New York : The 
Macmillan Company, 19lb) P• 8~ 
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Since this new philosophy has infiltrated modern education, 
there have been numerous attempts to evaluate it as opposed to the 
earlier traditional type schools . 
The first progr essive public schools to carry out systematic 
measurements of their results in comparison with more traditional 
ones were those of Winnetka, Illinois . Results showed that one 
progressive school system, for many succes sive years , produced 
students whose high school work was superior in the school subjects 
and who were outstandingly above children from more traditional 
schools in range of active interest and leadership. 
Another study, described by Bonser, to appraise progressive 
education was conducted in the Burris Campus Laboratory School 
of the Ball State Teachers ' College in 1929 . 3 Results of this 
experiment showed superior growth took place in personality 
trait-actions and in general scholarship. 
In 1937 conclusions of a study conducted in New York City 
to measure the achievement in activity and control schools showed 
that pupils in activity schools achieved better results than 
pupils in nan-activity schools . 
3Frederick A. Bonser, 11Ten Years of Progress in Elementary 
Education," Progressive Educational Magazine , VI (Janua~, 
February, March, 1929), PP• lS-16 . 
6 
The largest and most important study evaluating progressive 
schools was The Eight Year High School Appraisal Program begun in 
1932 . 
This very thorough study was conducted in thirty high 
schools throughout the United States to determine what effect 
progressive education in high school has upon college students ~ -
In a study of Washburne in which he evaluated progressive 
education, he statedt 
The results were clear cut . In their university courses , 
the graduates of the thirty school s did at least as well as 
their 11controls 11 from traditional schools , on the whole , 
slightly better . 4 
In other areas, such as the following , they did better: 
1 . Intellectual curiosity and drive 
2. Objective thinking 
3. Resourcefulness 
4. Appreciation of the arts 
5. Participation in student activities 
6 . Leadership 
7. Awareness of world affairs 
B. Vocational orientation 
4carleton Washburne , What is Progressive Education!, 
(New York: The John Day Company,'"l:'9j'2') , PP• 99-102 . 
7 
The above studies are but a few of the many careful 
investigations to appraise the results of progressive 
education. 
The evidence shows that youngsters with a progressive 
type education achieve as well as traditionally trained ones 
in academic areas. When the broader results of a progressive 
education are measured - that of the all around development 
of the individual - they are strikingly superior. 
8 
Measurement o£ attitudes . The best that can be done at 
present to measure attitudes i s to measure what is considered 
an outward mani£estation of the inner quality. Some will say 
that the only valid measure of an attitude is overt behavior . 
Critics of this position point to the £act that a man ' s actions 
do not necessarily reveal his true attitude . Such factors as 
social pressure, the desire to please, and to be well thought 
of, often lead people to behave in a manner designed to portray 
attitudes inconsistent with their true feelings . Also to be 
contended, is the difficulty of getting reliable measures 
of overt behavior and the impossibility in many instances of 
presenting actual situations involving given attitudes in order 
to observe behavior . 
Others claim that a more manageable index of attitude would 
be to use expressed opinions . Proponents of this view admit that 
some individuals will endorse or reject state~~nts on the basis 
of impressions they hope to create rather than on the basis of 
their real attitudes, but it is claimed that if conditions are 
favorable most people will respond £airly truthfully. The most 
reliable and valid measures available in the field of measure-
rr~nt o£ attitudes to date are tests of opinion. 
The efficacy of measuring attitudes by means of 
verbalizations does not seem to bear any unanimity of opinion. 
Research in this area reveals extremely opposing positions as to 
validity. 
9 
Thurstone ' s conception of the measuremmt of attitudes 
is completely divorced from any necessary connection with overt 
behavior. 
The measurement of attitudes expressed by a man ' s 
opinion does not necessarily mean the prediction of 
what he will do • • • We shall assume that it is of 
interest to knew what people will say that they believe 
even if their cg,nduct turns out to be inconsistent with 
their opinion • .'::> 
Many techniques for the measuring of attitudes have been 
evolved. The following methods have been described by Droba . 6 
1 . The method of absolute ranking 
2 . Case method 
3. The method of relative ranking 
4. The graphic rating scale 
5. The method of paired comparisons . 
6. The method of equal- appearing intervals . 
Several ether methods fdr measuring attitudes are the 
Bogardus social distance scale, the cross-out method, and the 
Fromme picture story technique . 
The most popular technique for measuring attitudes was 
the method of equal-appearing intervals as developed by 
Thurstone . His procedure was to obtain several hundred state-
ments covering the whole range of opinion on a topic . After the 
5 . L. L. Thurstone and E. J . Chave, Measurement of Attitudes 
(University of Chicago Press, 1929) P• 9. 
6n. D. Droba, "Methods of Measuring Attitud~s," Psychological 
Bulletin - Vol . 29, P• 309-323 (May 1932) . 
10 
questions were edited they were presented to judges (umtal~ 
several hundred) who were asked to sort the statements into 
eleven piles representing equally spaced points on a continuum 
ranging from one extrere attitude to the other. After further 
modifications as many items as were desired in the final scale 
were selected. The validity of this scaling procedure by judges 
was questioned but experiments showed that judges could rank 
items independently of their personal attitude on the subject . 
Likert , who felt that the Thurstone method of constructing 
scales was arduous, formulated a plan using a simplified method 
of scoring and eliminated the judges •7 In his plan each item 
was reacted to separately according to five degrees of acceptance 
from ''strongly agree 11 to "strongly disagree" . 
Although there have been many attacks on the attempts 
to establish the validity of attitude tests, an attitude must 
be judged by some outward manifestation, either verbalizations 
or overt behavior . Both meth<Xls are open to criticism. When 
a .choice must be made between two fallible methods, the one chosen 
should be the one that works better. "One of the simplest methods 
ll 
7Rensis Likert, "A Technique for the Measurement of Attitudes," 
Archive of Psychologl, No . 140, (New York : Bureau of Publications , 
Teachers College - Columbia University, 1932) . 
for determining the prevalence of an attitude in a group,'• 
according to Beery and Bare, 11 is that of counting ballots or 
tabulating answers to a questionnaire.u8 
There is evidence that emotionalized attitudes affect 
conduct and character. Prescott, in listing the functions of 
emotionally conditioned attitudes in determining personality 
and character mentions •• • 11 that attitudes determine the valences 
in most of the situations that we face in life.u9 He seems 
to offer conclusive evidence that emotionalized attitudes 
have a significant effect upon conduct and character. 
The fact that attitudes affect behavior is a commonly 
accepted contention, but there is a need for research studies 
to prove this • 
Actual correlation between expressed attitudes and overt 
behavior has not been determined. 
As Howard H. Thoms feels, "Inasmuch as the era of attitudes 
testing is in its infancy, it seems reasonable to believe that 
tests will eventually be framed trmt will give a more accurate 
picture of the relations of attitudes to actual conduct ." 10 
8Thomas Briggs and Others, 'I'he Emotionalized Attitudes 
(New York: Bureau of Pu.blications-;'feachers College - Columbia 
University, 1940) P• 13. 
9n .. A. Prescott , "Attitude of Children the Primary Concernl1 
Vital Speeches, Vol. IV, PP• 625-628 (August, 1938) 
10Briggs and others, ~· cit., P• 61 
l2 
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Evaluating teacher competency;. Informal appraisal of teaching 
has existed as long as there has been teaching . This unscientific 
evaluation of teaching has existed through the years, even though 
education itself has become somewhat formalized as it is today . 
Although an objective method of evaluation has not yet been evolved, 
the value and significance of such is recognized as essential to the 
development of effective teaching . Added to this very important 
reason for seeking a good evaluative measure, is the present trend 
of educational systems to reward superior teaching. A yardstick 
which would help measure good teaching wotild also be of great value 
in appraising how well the schools are meeting their obligations 
to society. 
One of the e~rliest studies on teaching efficiency was made 
by Merriam in 1905, when he attempted to take the problem of 
teacher rating from the field of opinion to the field of objective 
11 
measurement. His conclusions showed low correlation between 
professional scholarship and teaching ability. Although Merriam had 
no accurate measure for teaching ability - his criterion of teaching 
ability being supervisor,r ratings - his findings have been borne 
out by subsequent research. 
11J . 1. Merriam, ttNorrna.l School Education and Teaching 
Efficiency," Teachers College Contributions.!.£ Education No. l 
(New York: Bureau of Publications, Teachers College - Columbia 
University, 1905.) 
Other early studies on rating show that teaching ability 
consisted of a reputation which a teacher had been able to create 
in the minds of the judges rating her . In many cases this reputed 
ability proved to be quite different from the actual ability 
to produce desirable changes in pupils . 
Another study which was to influence later research was 
that of Knight published in 1922 . 12 Because he was aware of the 
dangers .of rating scales and judgments by close associates, he 
attempted to isolate the significant and measurable qualities 
of effective teaching and the methods of measuring these qualities . 
His conclusions were that professional tests and in-service 
professional study were partially indicative of teaching success, 
but that interest in one ' s work seemed the dominant factor . 
In 1929 Barr, because he felt that the existing methods 
of supervision were invalid, unreliable, and non- objective, set 
up an investigation whereby he could discover the characteristic 
differences between good and poor teachers .13 Although Barr 
minimized the importance of his findings, nearly half of the behaviors 
he listed as a criterion of good teaching are still in use today 
in some form or other . 
12F. B. Knight , ''Qualities Relating to Success in Teaching, " 
Teachers College Contributions ~ Education No . 120 (New York : 
Bureau of Publications, Teachers College - Columbia University, 1922.) 
13A . s . Barr, Characteristic Differences ~Good ~ ~ 
Teachers, (Bloomington, Illinois : Public School Publishing Co . , 1929.) 
15 
There have been many studies attempting to correlate teaching · 
efficiency with many different variables . 
Rolfe , in his study in 1945, concluded that there was no 
significant relationship between the age of a teacher and pupil 
change . l4 
After a search of an index of 673 articles on teaching 
competency as annotated by Domas and Tiedeman, Nesdec concludes 
that no study could be found which could definitely be said to 
report the relationship between proficiency as a teacher in 
. d t f t . . 15 serv~ce an amoun o ra~~ng . 
The findings of thirteen studies reported in Nesdec indicate 
that the relationship between experience and efficiency is 
variable, but very low. 16 These investigators observed a 
considerable scatter in efficiency ratings at each level of 
experience so that the relationship between these two variables 
is far from adequate. 
In comparing teacher efficiency with many variables, most 
of the studies showed little if any correlation. 
14J. F. Rolfe , "Measurement of. Teaching Ability: Study No . 2," 
Journal ~ Experimental Education, XIV (Madison, Wisconsin : Dembar 
Publications; Inc., 1945), PP• 52-74. 
l5New England School Development Council: Teacher Competence 
and Its Relation to Salary, July, 1956, p. 6. 
-- -16Ibid., P• 4. 
St udies of recent literature on teacher evaluation seem 
to indicate a different approach from previous research. 
Rostker reports teachers ' attitude towards teachers and 
the t eaching profession, as measured by the Yaeger Scale for 
:t-Ieasuring Attitudes Towards Teachers and the Teaching Profession, 
is significantly related to pupil growth as measured by a 
standardized test . 17 
Trends appear to show that one of the inherent essent ials 
of teacher evaluation shculd be to help individuals understand 
and accept themselves for -wrhat they are . ''Without this element 
of self," states Bernice 1-loore, ttit is impossible to expect 
understanding of the behavior of others, let alone ability to 
cope with problems of relationship between self and others . 1118 
16 
This new point of view t oward evaluati on is understandable , t hen, when 
the complexities of present day teaching are a l so taken into account . 
Implications of this study. Listed below are a few points 
of pertinency appearing in the educational literature concerning 
t his study : 
l7L. E. Rostker, ttThe Heasurement of Teaching Ability: 
Study No . 1, n Journal£! Experimental Education, XIV, 1945, pp . 6-51. 
18B,ernice M. Moore, "Self- Confidence for Competence, " 
Educational Leaders~, Vol. X, No . 3 (Washington, D. c.: Journal 
of the Association for Supervision and Curriculum Development , NEA, 
1952 . ) P• 140. 
1. A variance in educational philosophy has been possessed 
by members of the teaching profession since the first 
recorded documents on education. It is justifiable · 
to assume that divergent philosophies exist in the 
profession today and perhaps can be measured. 
2 . Although many problems exist in the area of rooasuring 
of attitudes, opinions, or points of view, the ~kert 
technique requiring the individual to react to degrees 
of acceptance appears adaptable to this study. 
3. Recent studies dealing with the evaluation of teaching 
have placed increased stress on objective criteria as 
measured by standardized tests . A further refi neroont 
or adaptation of this technique appears to offer no 
less valid criteria of teaching efficiency than are 
reported in previous studies v 
17 
CHAPI'ER III 
PLAN OF PROCEDURE 
Setting £!. ~ study:. This study was conducted in the 
elerentary schools of the city of Warwick, Rhode Island. This city, 
one of the fastest growing in the United States with a population 
of over 60,000, is chiefly suburban in nature, most of its working 
inhabitants being commuters of average middle class socio-economic 
status. It has a rapidly expanding school system whose population 
has doubled in the last ten years. This steadily rising increase in 
school enrollment has necessitated the hiring of more than one 
hundred teachers each year for the last three years. 
Administration~~ philosophy: measure. A questionnaire 
was administered to a group of 247 people which was composed of 
elementary teachers, consultants, and administrators. The first 
page of this instrument contained a series of questions providing 
such information as sex, degree status, experience, salary, 
participation in in-service courses, opinion of public reaction to 
teaching profession, and marital status. 
Following this was a group of seventy items presenting a 
balance between traditional and progressive points of view. 
The areas covered included methods, curricula, discipline, 
and administration. The examinees were to record their reactions 
to these items under one of the following responses: strongly agree, 
agree, indifferent, disagree, strongly disagree . 
Listed is a sampling of the questions: 
1. Flexible instructional groups should replace specific 
grade levels . 
2. Regular report cards should be replaced by teacher-
parent conferences . 
3. Children should be made to fit into the pattern of 
behavior prescribed by the school . 
The entire instrument may be seen in the appendix. 
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According to the response to these questions it was possible 
to arrive at a numerical score for each person. This score was then 
used to classify each philosophy under one of the following areas: 
very progressive (33 and above) , progressive (15 to 32) , 
transitional (*14 to -2), traditional (-3 to -19), and ve~ 
traditional (-20 and below) . 
These scores were arranged from highest to lowest and the 
mean was found . A rank order was given to each teacher . 
For the purpose of further study, the identity of the fifth 
grade teachers was maintained . 
Achievement-ability comparisons . A total of 526 fifth graders, 
comprising thirty-one classes of the Warwick Schools, was selected 
as the experimental group . In October 1956, the California Test 
of Mental Maturity was administered to them to obtain their mental 
ages . To find the mental ages for the previous year, a Binet table 
was used . The difference between these two mental ages was 
established as the mental growth in months for one year. Thus a 
12 year old child with an intelligence quotient of 100 registered · 
a mental age of 12-0. His calculated mental age in 1955 was 11-0. 
The mental growth for one year was 12 months . 
During the same month, the Metropolitan Achievement Test, 
Intermediate Battery - Partial: Form R, was also given. The results 
of the Metropolitan Achievement Tests - Intermediate Battery -
20 
Partial: Form T, which had been administered in October 1955, were 
available also . It was possible to compare the two average achievement 
scores for each child to obtain the year ' s achievement growth in 
months. A child was credited with 12 months achievement growth if 
his average score for 1956 was 12 years 4 months and his 1955 score 
was 11 years 4 months . 
A comparison of the mental and achievement growths of each 
child was made. Assigning a value of plus one point for each month 
for which achievement exceeded ability, and a value of minus one point 
for each month for which achievement was below mental ability, made it 
possible to tabulate a numerical rating for each child. Zero scores 
showed that achievement and ·mental growths were parallel. Thus if a 
child had a mental growth of 12 mcnths and an achievement growth of 
liJ. months, the resultant score was +2 . On the other hand, a child 
whose mental growth was 14 months while his achievement growth was 
12 months was given a rating of - 2. This resultant score was 
considered to be the ability-achievement growth. 
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Adding these scores algebraically gave a total for each fift ·. 
grade class . From.these totals an average ability-achievement 
growth was found for each class • 
The average ability-achievement growths were then arranged 
from highest to lowest and the mean was found . The fifth grade 
classes were then aligned in rank order of ability- achievement . 
Comparisons ~ be ~· Tables were constructed for the 
purpose of comparing the thirty-one fifth grade teachers with the 
total group. These statistics showed the percentages in each group 
which f~ll under one of the five philosophical categories . These 
tables were also used to determine whether or not there was a 
relationship between a teacher 's philosophy and length of teaching 
experience, degree status, participation in local in-service 
education, teaching status , attitude toward teaching, marital 
status , sala~, and opinion of public respect for the teaching 
profession. 
A comparison was made between the rank orders of the 
philosophy scores and the average ability-achievement growths . 
The difference between these rank orders was tabulated to determine 
correlation . A Pearson product-moment coefficient of correlation 
between the philosophy scores and the achievement growths was 
calculated. 
Of additional interest was a comparison made between the 
five teachers whose classes showed the greatest ability-achievement 
growth and the five teachers whose classes showed the least 
ability-achievement growth. They were compared in the following 
areas: teaching philosophy, degree status , years of experience, 
and participation in educational endeavors . 
CHAPI'ER IV 
ANALYSIS OF DA'I'A 
Interpretation of philosophy ~ data . It was the 
purpose of this study to determine the effect a teacher ' s 
philosophy of education had on the ability- achievement growth 
of his pupils . 
A philosophy instrument was administered to 247 elementary 
school personnel in Warwick, Rhode Island ., Anonymity v1as 
maintained for all with the exception of thirty-one fifth r ade 
teachers for whom an analysis was made . 
The various tables which follow were constructed to 
interpret the t ypes of philosophy in relation to: 
1 . Length of teaching experience 
2. Degree status 
.3 . Participation in in-service education 
4. Teaching status 
5. Attitude toward teaching 
6. Marital status 
7. Salary bracket 
8. Opinion of public respect . 
Similar tables were made for the fifth grade teachers to 
determine if the fifth gr ade group was sufficiently representative 
of the total population to conduct a more detailed analysis . 
The range of the entire group was from 60 {very progressive) 
to -39 (very traditional) . The mean was -2, indicating a 
transitional philosophy according to the questionnaire . 
The fifth grade teachers • scores ranged from 38 (very 
progressive) to -38 (very traditional) with a mean of -3. 6. 
Although this score showed the fifth grade teachers to have a 
more traditional philosophy than the entire group, the difference 
between the DEans was too slight to be significant . 
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Summary data . In the following table appear descriptive 
data concerning the philosophy status of the total and fifth 
grade groups • 
TABLE I 
RANGE OF PHIIJJSO PHY SCORES 
Type of Fifth 
Philosophy Score Grade Percent Total Percent 
Teachers Group 
Very 
Progressive 60 to 33 2 6.4 7 2.8 
Progressive 32 to 15 3 9.6 33 13 .3 
Transitional 14 to - 2 7 22 . 6 89 36. 0 
-
Traditional -~ to -19 13 41. 9 93 37 . 7 
Very 
I Traditional - 20 to - 39 6 19.3 25 10 . 0 I 
The spread was over a wide range but the greatest number 
for both groups fell into the traditional area indicating a 
tendency touards afairly cons er vative philosophy. 
Relationship between teachillf( experience and philosophy. 
Consideration is given below to the philosophy classification in 
relation to the years of teaching experience . 
TABLE II 
DISTRIBUTION OF 247 CASES ACCORDING TO LENGTH 
OF TEACHING EXPERIENCE 
GROUP lst YF_.AR 2-5 YEARS 6- 10 YEARS 11-20 YEARS 
% % % % 
VERY PROGRESSIVE . 4 .4 . 8 .4 
PROGRESSIVE 4.4 1.2 2. 0 2.4 
TRANSITIONAL 3. 6 12. 9 4.0 9.3 
TRADITIONAL 4. 0 11.7 9.3 10.5 
VERY TRADITIONAL 1 . 6 .B 2.4 3.6 
An examination of the tables revealed a similarity of 
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OVER 
20 
% 
.8 
2. 8 
5. 2 
2. 8 
2.0 
philosophy for teachers in the various experience categories studied. 
For example, less than 1% were classified as very progressive 
regardless of years of experience, and an average of 2% to 2!% were 
classified as very traditional regardless of experience . 
TABLE IIA 
DISTRIBUTION OF 31 FIFI'H GRADE CASES ACCORDING TO 
LENGTH O:F TEACHING EXPERIENCE 
GROUP lst YEAR 2-5 YEARS 6-10 YEARS 
% % % 
VERY PROGRESSIVE -- 3 . 2 --
PROGRESSIVE 3 . 2 
-- --
TRANSITIONAL _ ... 12 . 9 3 . 2 
TRADITIONAL 
--
16. 1 6.4 
VERY TRADITIONAL 3 . 2 3 . 2 ) . 2 
11-20 YEARS 
% 
--
3 . 2 
6.4 
12 . 9 
3 . 2 
The largest number of teachers in each experience group 
with the exception of the first fell into the .traditional area 
indicating that experience did not seem to determine philosophy. 
The fifth grade teachers were very representative of t he 
total gr oup. 
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OVER 
20 
% 
3.2 
3.2 
--
6.4 
6.4 
Relationship between degree status ~ philosophy. Data 
presented below reflect philosophy classifications in relation 
to degree status. 
TABLE III 
DISTRIBUTION OF 247 CASES ACCORDING TO DEGREE STATUS 
NO WORK BEYOND 
GROUP DEGREE BACHEI.DR MASTER'S MASTER'S 
% % % % 
VERY PROGRESSIVE 
--
2.0 .4 1. 2 
PROORESS IVE .8 9.3 2.0 . 1. 2 
TRANSITI ONAL 4.4 27.5 3.2 .4 
TRADITIONAL 7.3 29 .6 . 8 
--
VERY TRADITIONAL 1.6 8.1 
-- --
I 
Over three-fourths of the group had a bachelor 1s degree. 
Of this group the largest per cent fell within the tra.IlSitional-
traditional areas . 
The group that had done advanced study showed a tendency 
toward a progressive philosophy. This might imply that continued 
graduate work might have a tendency to influence a teacher ' s 
philosophy towards progressiveness. 
Jii"" -
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TABLE IIIA 
DISTRIBUTION OF 31 FIFTH GRADE CASES ACCORDING TO DEGREE STATUS 
NO WORK BEYOND 
GROUP !DEGREE BACHELOR MASTER ' S MASTER' S 
% % % % 
VERY PROGRESSIVE 
--
6.4 
-- --
"PROGRESSIVE 
--
9. 6 3.2 
-
TRANSITIONAL 3.2 16.1 
-- --
TRADITIONAL 12 . 9 29 .0 
-- --
VERY TRADITIONAL 6.4 12 . 9 
-- --
Since so few of the fifth grade teachers fell outside 
bachelor degree status , no conclusions could be drawn. 
It was interesting to note, however, that none of those 
posessing no degree, had progressive philosophies . 
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Relationship between Eartici~tion ~ ~-service education 
~ philosophy. The following table shows if participation in 
educational courses has a bearing on philosophy. 
TABLE IV 
DISTRIBUTION OF 247 CASES ACCORDING TO PARTICIPATION IN IN-sERVICE 
EDUCATION WITHIN THE LAST TWO YEARS 
TAKING AS OFFICER 
COURSE OR COMMITTEE 
AT CURRICULUM M:E:i'.IBER IN 
GROUP PRESENT WORKSHOPS \'lORK PROFESSIONAL NONE 
ORGANIZATION 
MTA, NEA, ETC . 
% % % % % 
VERY PROGRESSIVE 1. 2 2.0 . 4 1. 2 -~ 
PROGRESSIVE 6.1 3.6 2.0 1.6 2. 0 
TRANSITIONAL 12 .6 11.3 I 6.9 4. 0 8. 9 
TRADITIONAL 14. 6 12.9 2.4 2. 0 5.2 
VERY TRADITIONAL 4.0 3.6 1.2 
-
. 8 
Since all philosophies were represented in each of the above · 
areas , participation in in-service education did not seem to be 
influential. 
However, all of those who possessed a very progressive 
philosophy were engaged in some form of professional endeavor. 
TABLE IVA 
DISTRIBUTION OF 31 FIFI'H GRADE CASES ACCORDING TO PARTICIPATION 
IN IN-sERVICE EDUCATION WITHIN THE lAST TwO YEARS 
TAKING AS OFFICER 
COURSES OR COMMITTEE 
AT CURRICULUM MEMBER IN 
31 
GROUP PRESENT WORKSHOPS WORK PROFESSIONAL NONE 
ORGANIZATION 
MI'A,NEA,ErC . 
% % % % % 
VERY PROGRESSIVE 
--
3.2 
-- --
_.., 
PROGRESSIVE 6.4 6.4 
-- -- --
TRANSITIONAL 12 .9 9.6 9.6 
--
. 3.2 
TRADITIONAL 19.3 16.1 
- --
~.9 
VERY TRADITIONAL 12 . 9 3.2 6.4 
--
3.2 
The percentage of teachers not participating in in-service 
education was far greater for the fifth g~ade teachers than for 
the entire group. 
It seemed to be significant that of all those not pa.rticipa.t-
ing, none had progressive or very progressive philosophies . 
Relationship between teaching assignment and philosophy. 
The data below is a comparison between philosophy and teaching 
assignment . 
TABLE V 
DISTRIBUTION OF 24 7 CASES ACCORDING TO TEACHING ASSIGNMENT 
;.-~· ·-
l 
---
GROUP GRADE l -3 GRADE 4-6 SPECIALISTS 
% % % 
VERY PROGRESSIVE .4 2.0 .4 
PROGRESSIVE 6. 0 4.4 2. 0 
TRANSITIONAL 20. 6 14.1 2.4 
TRADITI ONAL 18 .6 18 . 6 .4 
VERY TRADITIONAL 5.2 4.4 
--
Progressiveness seemed to be equally apparent regardless of 
grade level, although there was more of a tendency away from the 
traditional among primary grade teachers . 
None of those doing specialized work had a very traditional 
philosophy. 
Marital status ~teaching philosophy. Consideration is 
given below to the philosophy classification in relation to 
marl tal status. 
TABLE VI 
DISTRIBUTION OF 247 CASES ACCORDING TO THEIR MARITAL STATUS 
-
.. 
MARRIED MARRIED 
GROUP MARRIED SRJUSE SRJUSE 
NOT WORKING 
NO YES WORKING 
VERY PROGRESSIVE 1.2 1.6 1.2 1. 2 
PROGRESSIVE 5.6 7.6 .6 11.4 
TRANSITIONAL llJ..l 21.8 
-
5.0 29 . 2 
TRADITIONAL 11. 7 25.9 1. 9 38.8 
VERY TRADITIONAL 3.6 6.5 
---
10.1 
Almost twice as many married teachers as single have a 
tendency toward a conservative philosophy. Because of the very 
small number of the married group whose spouses are not working, 
it -was very difficult- to determine whether or not this situation 
had a bearing upon teaching philosophy. 
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Salary: bracket ~ ;ehilos ophy score . The figures below 
show the philos ophy status in contrast to various salary brackets. 
TABLE VII 
DISTRIBUTION OF 247 CASES ACCORDING TO SAlARY BRACKETS 
OVER $4, 000 OVER 
LESS THAN BUT LESS THAN $5,000 
GROUP $4,000 $5, 000 A A 
A YEAR YFAR YEAR 
% % % 
VERY PROGRESSIVE 1.2 .4 1. 2 
PROGRESSIVE 6.0 1.6 5.7 
TRANSITIONAL 15.8 6.1 14.1 
TRADITIONAL 14.5 11. 3 12 .1 
VERY TRADITIONAL 2.4 2. 4 4.4 
Of those with progressive tendencies, the greatest 
percentages appeared in those in the lowest and highest salary 
brackets . Since teachers in low salary brackets are generally 
beginning teachers , this might indicate that beginning teachers and 
those having over eight years experience are more prone toward a 
liberal philosophy. This same tendency, however, is not apparent 
among those having a conservative outlook, for they are equally 
represented in each of the salary brackets . 
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TABLE VIlA 
DISTRIBUTION OF 31 FIFTH GRADE CASES ACCORDING 'TO SAlARY BRACKETS 
OVER $4,000 OVER 
LESS THAN BUT LESS THAN $.5, 000 
GROUP $4,000 $.5, 000 A A 
A YEAR YEAR YEAR 
% % % 
VERY PROGRESSIVE 3 . 2 
--
3 . 2 
PROGRESSIVE 3 . 2 
--
6 . 4 
TRANSITIONAL 12 . 9 3 . 2 6 . 4 
TRADITIONAL 16. 1 9 . 6 19 . 3 
VERY TRADITIONAL 3 . 2 6 . 4 6.4 
Teachers with a progressive philosophy appear at either end 
of the salary seale with none in the middle income bracket . 
Mos·t of those with a middle of the road philosophy were those 
earning less than $.5, 000 a year . The teachers earning $4,000 to 
$.5,000 appea r most predominantly among those in the traditional 
group. Of the fifth grade teachers with a traditional philosophy 
the greatest number are those earning over $.5,000 . 
Opinion ££ public respect ~ correspondence ~ the ' 
philosophy. The following ·data consider the philosophy 
classification as it corresponds to opinion of public respect 
toward the teaching profession. 
TABLE VIII 
DISTRIBUTION OF 24 7 CASES ACCORDING TO OPINION OF 
PUBLIC RESPECT 
NONE OR NO 
GROUP HIGH SOME . LIMITED OPINION 
% % % % 
VERY PROO RESSIVE .4 2. 0 .4 
--
PROORESSIVE 3.6 I 8. 9 .4 .4 
TRANSITIONAL 10. 9 23 . 9 . 8 . 8 
TRADITIONAL 7. 7 28 . 3 .4 . 8 
VERY TRADITIONAL I 3.2 5.7 1. 2 --
Since so few teachers feel that the public has limited 
respect for the teaching profession, no conclusions could be 
crawn concerning the differences between this negative category 
and the more positive one endorsing respect . 
I 
TABLE VIIIA 
DISTRIBUTION OF 31 FIFTH GRADE CASES ACCORDING TO OPINION 
OF PUBLIC RESPECT 
NONE OR NO 
GROUP HIGH SOME LIMITED OPINION 
% % % % 
VERY PRCDRESSIVE 
--
6.4 
-- --
PROGRESSIVE 
--
9.6 
-- --
TRANSITIONAL 6.4 12 . 9 3.2 
--
TRADITIONAL 6.4 32.3 
--
3.2 
VERY TRADITIONAL 12 . 9 3.2 3.2 
--
It seemed unusual that none of the fifth grade teachers with 
progressive tendencies felt there was a high degree of respect for 
teachers . 
As might be anticipated the highly traditional group felt 
there was great respect for the teaching profession. 
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Comparisons between philosophy and ability-achievement ~ 
the experimental group . The fifth. grade teachers were ranked 
numerically according to their philosophies from ve~ progressive 
to very traditional. They were also given a rank order according 
to the average ability-achievement growth of their ciasses, from 
greatest to least. These two rank orders were then compared for 
purposes of correlation and a rank difference was obtained. 
For further analysis the five teachers whose classes 
showed the greatest average ability-achievement growth were 
compared with the five showing the least. The areas of 
comparison that were chosen were: 
1 . Type of philosophy 
2. Degree status 
3. length of experience 
4. ~articipation in in-service courses and workshops. 
In considering the philosophy of the two grou~, those 
whose classes had the greater growth seemed to lean more towards 
progressiveness. 
Comparisons of the degree status showed that there were 
three bachelor degrees in both groups. The five classes showing 
the greatest average ability-achievement growth had one teaclwr 
with no degree in contrast with two having no degree in the 
lower group. The only master 1 s degree appearing among the ten 
teachers was in the group showing the greater growth. 
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Because of the similarity between the length of service 
represented in both groups, this did not appear to be a 
determining factor in the growth of the classes. 
The most significant difference between the two groups 
J C 
was the extent to which each of them participated in professional 
improvement . Eighty per cent of the top five teachers had attended 
courses within the last two years, whereas only twenty per cent 
of the bottom five teachers had been similarly engaged. 
1 
2 
3 
4 
5 
2.7 
28 
29 
30 
31 
TABLE IX 
A COMPARISON BETWEEN THE FIVE TEACHERS WHOSE PUPilS SHOWED THE 
GREATEST AVERAGE ABILITY-ACHIEVEl."'ENT GROWTH AND THE FIVE TEACHERS 
WHOSE PUPilS SHOY.IED THE LEAST AVERAGE ABILITY-ACHIEVEMENT GROWTH 
TEACHING DEGREE YEARS OF IN-SERVICE WORKSHOPS 
PHIIDSOPHY STATUS SERVICE OR COURSES 
Traditional No Degree Over 20 No 
Progressive Masters 11- 20 Yes 
Transitional Bachelor 3 Yes 
Very Progressive Bachelor 4 Yes 
Traditional Bachelor 11- 20 Yes 
Very Traditional No Degree Over 20 No 
Progressive Bachelor 1 Yes 
Transitional No Degree Over 20 No 
Transitional Bachelor 3 No 
Traditional Bachelor 4 No 
-
' 
I 
I 
I 
.J::"' 
0 
. TABLE X 
COMPARISON OF RA.NK ORDERS 
Rank Order 
Philosophy 1 2 3 4 5 6 1 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 
Score 
Rank Order 
Average 4 25 ll 2 30 19 10 16 29 3 28 21 14 23 22 1 1 5 20 18 26 25 21 15 6 Achieve-
ment 
Growth 
Rank 
Difference 3 23 8 2 25 13 3 8 20 1 17 9 1 9 7 9 16 13 1 2 5 3 4 9 19 
The above table shows the differences between the rank 
orders of the philosophy scores of 31 fifth grade teachers and 
the average achievement growths of their classes. 
26 27 28 
9 8 31 
17 19 3 
29 30 
13 12 
16 18 
31 
17 
14 
::-
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GHA.Pr.ER V 
SUMMARY .AND CONCLUSIONS 
This study was carried on for the purpose of determining 
the effect a teacher ' s philosophy might have upon the achievement 
growth of a · class. In order to establish each teacher ' s philosophy 
a questionnaire was administered to the 247 Warwick elementary 
school personnel. This instrument, which was the result of a 
previous study, made it possible to classify the teachers 
in one of the following areas: very progressive, progressive, 
transitional, traditional, or ve~ traditional . 1 The only group 
whose identity was established was that of the thirty- one fifth 
grade teachers . This was necessary for two reasons : (l) to see 
how typical they were of the entire group; (2) to compare the 
philosophies of the fifth grade teachers with the growth of their 
classes . 
Results of standardized achievement tests that were 
administered in two successive years to the 256 fifth graders were 
used to JOOasure achievement growth. The JOOntal growth for the same 
year was also calculated. By comparing these two measures it was 
1 Alfred J . Crowley and Others , "Construction of an 
Instrument for the Measurement of Educational Philosophy" (unpublished 
Master ' s thesis , Boston University, Boston, 1956). 
possible to find the ability- achievement growth for each child. 
This ability-achievement growth averaged for each class was 
used as a basis for ranking teachers as a criterion of their 
teaching ability. 
In comparing the philosophy scores .of the two groups , it 
was noted that the mean score of the fifth grade teachers fell 
into the traditional range, whereas the mean of the entire 
personnel fell into the transitional range . Although they fell 
into different categories, the mean scores were too close to 
show any significant difference . Therefore, the fifth grade 
teachers were sufficient~ representative of the whole to be 
used as a study group . 
By finding the average ability-achievement growth for 
each of the thirty-one classes it was possible to rank them 
in order of achievement - those classes showing the greatest 
growth to those showing the least . The teachers of these classes 
were also ar ranged according to their score on the philosophy 
questionnaire, considering the top ranking teacher as the one 
whose philosophy was the most progressive . When the rank orders 
of the philosophy scores of the fifth grade teachers and the 
average ability-achievement growths of the classes were compared, 
there was little correlation . The Pearson product moment 
coefficient of correlation was +. 1.5. Thus , it is concluded 
that the philosophy of a teacher did not affect the ability-
achieveiOOnt growth of a class as measured by standardized tests. 
In a sub-study, the five teachers whose classes showed 
the greatest average ability-achievement growth were compared 
with the five showing the least. As far as type of philosophy, 
length of experience, or kind of degree held, the two groups 
showed no substantial differences. One factor did seem 
significant. The five top teachers outnumbered the bottom 
group four to one in their attendance in recent professional 
courses . The pupils of these teachers showed greater growth. 
This might indicate that professional improvement is an 
element in determining a teacher's effectiveness. 
The authors of this study are aware of the limitations 
of using a standardized achievement test as the sole criterion 
.for measuring growth. Many other D¥>re important areas such as 
attitudes and behavior were not explored. This would have been 
an important consideration if mst of the fifth grade teachers 
had evidenced a liberal philosophy. It could then have been 
maintained that progressive teaching, which stresses changes in 
behavior and attitudes more than an accumulation of factual 
4!i. 
material, was not fairly evaluated. This was not the case. The mean 
philosophy score for the fifth grade teachers fell into the tradi-
tional category. Therefore, if using the achievement test as a 
measure was biased, it was in favor of those who were traditional 
type teachers; and yet over half of the thirty-one classes were 
underachievers . 
It is suggested that further study might be undertaken 
with an instrument showing less bias toward factual teaching . 
Using this type of measure should prove interesting to 
proponents of either of these opposing t~es of philosophy, 
traditional or progressive . 
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APPENDIX 
WARWICK SCIDOL DEPARTMENT 
WHAT DO YOU THINK? 
DIRECTIONS: Listed below is a series of items or statements to 
which you are to give your r eactions . As you will not be asked 
to sign your name to this instrument and as there are no right or 
wrong answers, it is requested that you give . as frank a response 
to each item as possible . After reading an item carefully, you 
are to indicate the extent of your agreement or disagreement 
with the statement as follows: 
If you: 
Strongly Agree, mark under • • •• 
Agree, mark under ••••• • •• 
Cannot Decide, mark under • • •• 
Disagree, mark under • • • • • • • 
Strongly Disagree , mark under ••• 
SA A ?: D SD 
09 ()()()() () 09 () () () 
() ()~()() 
() () () 6Q () 
() ()()()6Q 
Before answering the various items, however, you are requested 
to provide the following information by placing a check- mark 
in the appropriate parentheses: 
Sex:: Male () Fem:tle 
Teaching status : 
Classroom teacher ( ) 
Supervisor or guidance 
Administrator () 
Degree status: 
() 
Grade l evel 
1() 2() 30 
5() 6() 70 
specialist () 
40 
8 () 
Bachel or () Master ' s () Work beyond Master ' s () 
No degree or temporary certificate () 
Teaching experience: 
() f irst year 
() less than five years 
() between six and ten years 
() between eleven and twenty years 
() over twenty years 
Salary bracket: 
() less than $3000 per year 
() over $3000 but less than $4000 per year 
() over $4000 but less than $5000 per year 
( ) over $5000 per year 
I" ..,j 
WA:m-HCK SCHOOL DEPARTMENT 
WHAT 00 YOU THINK?:' (continued) · 
Participation in Local In-service Education within last 
two years:. 
() taking courses at present 
() workshops 
() curricullll11 work 
()as officer or committee member in .professional 
organization; M.T.A., N.E.A., etc. 
Your opL~ion of the reaction of the general public to 
teachers and the teaching profession: 
() high degree of respect fort eachers and the 
profession 
() some respect for teachers and the teaching 
profession 
() no or limited respect for teachers and the 
teaching profession 
Check the size of the community in which you teach: 
() less than 5,000 people 
() .from 5, 000 to 15,000 people 
() .from 15,000 to 30,000 people 
() from 30,000 to 50,000 people 
() over 50,000 people 
Are you married: () yes () no 
If 11yes" to the above, does your husband or wife 
work full-time?:· ( ) yes () no 
Please give your reaction to each item requested. 
SA A ?.' D SD 
1. Public education should be directed mainly toward 
the preparation of children for adult living •••• () () () () () 
2. It is more important to teach pupils what to think 
3. 
5. 
than how to think • • • • • • • • • • • • • • • • • ( ) ( ) ( ) ( ) ( ) 
Flexible instructional groups should replace specific 
grade levels • • • • • • • • • • • • • • • • . . . () 
Curriculum planning should identify important skills 
and understandings to be achieved by pupils at various 
age or grade levels • • • • • • • • • • • • • • • • () 
Requirements for completion of each grade level should 
be clearly defined •••••••••• .••••••• () 
()()()() 
()()()() 
()()()() 
WARWICK SCHOOL DEPARTMENT 
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6. Teachers need specific training for the particular 
age group they intend to teach •••••••••• () () () () () 
1. The entire school should be adapted to the needs 
and interests of pupils • • • • • • • • • • • • • () () () () () 
8. Children learn best by reading or listening 
followed by an oral recitation •••••••••• () () () () () 
9. Public education should be concerned with both the 
immediate and future needs of its pupils ••••• () () () () () 
10. Although major responsibility for curriculum 
planning is vested in the teacher, the interests 
and ideas of pupils and parents should be given 
consideration • • • • • • • • • • • • • • • • • • () () () () () 
ll. Skills and understandings should be developed in 
learning situations which are :rreaningful to 
12 . 
13 . 
14. 
15. 
16. 
17. 
pupils • • • • • • • • • • • • • • • • • • • • • 
A major criterion for selection of curricular 
activities is the satisfaction of pupil 
purposes and wishes • • • • • • •. • • • • • • 
Curriculum content should be planned by school 
• • 
administrators or subject field specialists •• • 
The major function of the elementary school is 
to assist children in their perscnal and social 
adjustm:mt • • • • • • • • • •••• • • • • • • 
Pupils and parents should be given extensive 
opportunity to participate in curriculum 
planning ••••••••• • • • • • • • • • • • • 
Children should be promoted yearly regardless 
of their academic achievement • • • • • • • • • • 
Pupil behavior or conduct in the class should 
be controlled completely by the teacher • • • • • 
() () () () () 
() ()()()() 
() ()() () () 
. 0 () () () () 
() () () () () 
() () () () () 
0 () () () () 
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18. The functions of the public school should be 
determined by the professi onal educator r ather 
SA A 'l' D SD 
than by the community • • • • • • • • • • • • • ( ) () () () () 
19. Aiding the child to adjust to the present is a 
valid means of insuring future adjustment ••• () () () () () 
20. Pupil readiness for instruction in the basic 
skills should be ascertained befor e actual 
instruction is given ••• . . . . . . •. . . .. () ()()()() 
21. While academic achievement should receive major 
emphasis in questions concerning promotion, 
attention should be given to such factors as 
physical, social, and emotional development • • () () () () () 
22 . Data concerning physical, mental, and social 
development should be used by teachers in 
planning curricular activities . • • • • • • • • () () () () () 
23 . Elementary school pupils are too immature to 
apply principles of scientific investigation 
or research • • • • • • • • • • • • • • • • 
24. Pupil failure to conform to accepted class 
behavior should be referred immediately to 
• • () ()()()() 
the appropriate administrative authority • • • • () () () () () 
25. Regular report cards should be replaced by 
teacher-JX:l.rent conferences • • • • • • • • • • • () () () C-1 () 
26. Freedom for pupils to move around, talk, and 
express themselves as they see fit should be 
encouraged •••• • ••••••• • •••••• () () () () () 
27 . Schools should be adapted to children rather 
than children to the schools • • • • • • • • • () () () () () 
28 . The school (classrooms, lunchroom, corridors) 
should be organized for the development of 
self-discipline with a minimum of teacher 
control. • • • • • • • • • • • • • • • • • • • 
29 . Class should be kept as nearly homogeneous 
as possible to secure adequate progress •••• 
() ()()()() 
() ()()()() 
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30. All curriculum activities should be planned 
around the pupil ' s centers of interest • • • • () () () () () 
31. Basic texts should be replaced by a variety 
of reading, reference, and resource materials. () () () () () 
32. Strict scheduling of instruction in various 
subject areas is essential for effective 
subject coverage • • ~ • • •• • • ••• • •• () () () () () 
33. Although occasional deviation from accepted 
group behavior is ignored, children should be 
taught to conduct themselves in the best 
interests of the group • • • • • • • • • • • • () () () () () 
34. Children should be :ne.de to fit into the pattern 
of behavior prescribed by the school • • • • • () () () () () 
35. Formal arithmetic should be omitted from the 
curriculum for the first three or four grades • () () () () () 
36. The language arts program should encourage 
pupils to express their feelings, give vent 
to emotions, and relieve tension •• ••••• () () () () () 
37. 
38. 
Extensive attention to formal grammar 
should precede all written language 
activities • •••• ••••• • •• • • • • • 
Time should be devoted daily to oral 
drill in arithmetic and spelling • • • • • • • 
39. Proficiency in arithmetic fundamentals should 
() ()()()() 
() ()()()() 
be a major criterion for promotion • • • • • • () () () () () 
40. Pupils should be given freedom to use either 
cursive or manuscript writing as they desire • () () () () () 
41. Instruction in science should be provided 
in an experimental or laboratory atmosphere •• () () () () () 
42 . Choice of all reading materials . should be 
made by pupils • • • • • • • • • • • • • • • • () () () () () 
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Instruction in social studies should 
emphasize recall of historical and 
geographical information • • • • • • • • • 
• • 
44. Intelligence is the only important factor 
in conditioning a child's success or failure 
in school • • • • • • • • • • • • • • • • • • 
45. Manipulation of objects and groups of 
objects to develop number sense should procede 
SA A 'l D SD 
() ()()()() 
() () () () () 
instruction in the arithmetic processes •••• () () () () () 
46. Understanding should precede or parallel . 
drill in each arithmetic process • • • • • • • 
47. Instruction in social studies should develop 
() ()()()() 
understandings of peoples and cultures •••• {) () () () () 
48 . Literature of children should consist of 
poetry to be memorized and prose presented as 
models to be imitated in style and form •••• () () () () () 
49. The primary aim of the curriculum should be 
to develop skill with the fundamentals of 
reading, writing, and arithmetic •••••• • () () () () () 
5o. Pupil achievement should be evaluated in 
relation to the group and in relation to 
the individual's ability •••••••••• • () () () () () 
51. The instructional area of music should 
include work in singing, listening, 
rhythmics, and theory • • • • • • • • • •• • 
The textbook should be the major criterion 
for social studies content • • • • • • • • 
53. Mastery of beginning reading should be the 
• • 
() () () () () 
() ()()()() 
main criterion for promotion to the second grade() () () () () 
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54. Analysis of pupil and community needs are 
essential in planning curriculum content. • 
55. Skill in note reading in the late elementar,y 
grades insures a basis f or effective pr ogress 
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() ()()()() 
in music • • • • • • • • • • • • • • • • • • • () () () () 0 
.56. If a pupil 1s achievenent is at least one year 
in advance of his grade, he should be given 
an extra promotion ••••••••••••• • () () () () () 
.57 . Literature should emphasize appreciation 
and enjoyment rather than study and analysis • () () () () () 
58. Formal instruction in history and geography 
should be replaced by group planning and 
participation in school and community projects 
and experiences • • • • • • • • • • • • • • • () () () () () 
59. Physical education should be taught through 
the media of games and dances • • • • • • • • () () () () () 
60. Arithmetic is best mastered through 
intensive drill ••••••••••• • • • • 
61. Although learning may occur in a unit or 
subject-integrated atmosphere , evidence of 
achievemmt in the basic skills should be 
identified and evaluated • • • • • • • • • • 
62 . All teachers may profit from helpful 
() ()()()() 
() () () () () 
supervision •••• • • • • • • • • • • • • • () () () () () 
63 . Instruction in art should be confined to 
periods conducted by art specialists ••••• () () () () () 
64. The pupil ' s progress should be evaluated 
in terms of his own aptitudes and abilities 
rather than by comparison with any class or 
group standard •••••••••••••••• () () () () () 
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65. Daily activities should occur as needs arise 
without attention to any prescribed schedule • () () () () () 
66 . Art work of pupils should be evaluated in 
terms of the effectiveness of expression 
without reference to conformity or reality •• () () () () () 
67 . Training in 1111lsic skills of note r eading 
and theory is not necessary for effective 
self- expression through music • •••••••• () () () ( ) () 
68 . Instruction in reading and language skills 
should be provided as pupil error s identify 
needs • • • • • • • • • • • • • • • • • • • • () ()() () ( )1 
69 . Calesthenics should be the basis f or the 
physical education program • • • • • • • • • () ()()()() 
70. Recent research result s question the validity 
of traditional methods of instructi on • • • • () () () () () 
71. I like teaching • • • • • • • • • • • • • • • () ()()() () 
